How do we ensure that children who have experienced a play based child centred curriculum in EYFS benefit from a seamless transition into and across Year 1?
Sue Quirk, Advisory Headteacher, Swale Academies Trust, with Victoria Pettett, Head of School, Westlands Primary School
If children have had a developmentally appropriate curriculum in EYFS the transition to Year 1 can often leave them, and their parents, unsettled - at worst the transition can be brutal. We strongly agree that learning in Year 1 should extend from the EYFS and sustain its breadth and depth (TACTYC, 2017). 

The recent Ofsted publication Bold Beginnings (2017) contains an implicit message that the EYFS curriculum needs to be changed in order to meet end of Year 1 expectations. We fundamentally disagree with this. Our philosophy is that we should adapt teaching and the curriculum to meet the needs of each child and not expect children to slot into methods of teaching the curriculum. Messages in Bold Beginnings risk introducing a formal approach to the teaching of reading, writing and maths too early. Bryce Clegg (2017) and Ephgrave (2017) have both written convincingly about the importance of play based learning in Year 1 and their work has influenced our thinking.  
Our ongoing action research project

At Swale Academies Trust, our decision to change the way we teach in Year 1– and therefore the experiences offered to children, arose as a direct result of our observations. During learning walks and school reviews we often saw children in Year 1 sitting passively at tables with pencils and worksheets. We knew these were the same children who, in Reception, had been inquisitive, highly engaged and happily choosing their own resources, making decisions as to when, how and where they would record their learning.  
We recognised that teachers were often uncertain how best to deliver the Year 1 curriculum; they worked really hard to try to get children to write or solve maths problems independently but the work produced during formal whole class lessons did not always reflect the quality which we knew they were capable of and was certainly less spontaneous and imaginative. Many teachers told us they found the first two terms really difficult as children reluctantly adjusted to more formal teaching methods. 
We developed some guidelines intended to support teachers in planning appropriate provision to meet the needs of 5-6 year olds. One of our schools, Westlands Primary, a three form entry primary school, was already leading the way in transforming practice in Year 1 under the direction of the head of school who was also the early years lead. Teachers there  said they were much happier working with children’s interests and the standards achieved were impressive, particularly in writing. Teachers attributed this to targeted teaching of small groups where they could pitch work appropriately and address next steps immediately. 
We discussed our thoughts with headteachers and the Trust’s senior leaders and arranged a meeting with Year 1 leads in June 2017 to talk through ideas and to get their views.  During the meeting Year 1 leads were able to observe children at Westlands Primary taking part in free flow activities indoors and out whilst teachers worked with small focused groups. Most could see how this might work in practice and were keen to “have a go” with their new intake in September. 
Principles 
We strongly feel the principles underpinning the EYFS curriculum are equally relevant to older children. The Characteristics of Effective Learning should continue to underpin learning across Year 1 in order to continue development of resilience, independence and reflection. 
To support continuity of learning from EYFS into Year 1, there needs to be a carefully planned transition to include Reception staff spending time with Year 1 colleagues explaining the judgements which led to end of EYFS assessments, especially in writing and mathematics. Year 1 teachers should also know that children who did not achieve a good level of development may have met expected standards in reading, writing and mathematics. Ideally Reception teachers should support Year 1 colleagues with the first week’s planning as they know the children, their interests and abilities.

If possible, during the first few weeks of Term 1 children should continue to experience a similar timetable to the one with which they are familiar if staffing levels and the physical environment permit. As soon as children are settled and have made positive relationships with their new teachers, a slightly more traditional timetable, as outlined below, can be introduced whilst still maintaining the principles of the EYFS and the characteristics of effective learning. As Ephgrave  (2017:53) states: “learning can only happen if a child is not stressed or anxious. Thus well-being is always the priority”. 
Session 1 –welcome to children and parents and some early morning activity such as fine finger control or a targeted intervention for a small group.
Session 2 
In most of our schools, children in Reception had been introduced to an early reading  programme closely tailored to their prior knowledge and skills. The programme covers all the reading, phonics, spelling and grammar requirements for Year 1 so continuation of the programme – albeit for a slightly longer time period each day, was familiar to the children.

Session 3 – Mathematics. 

After a short whole class introduction, the teacher and TA each lead a group whilst other children select from a range of practical open-ended maths activities related to the learning objective. These are pitched to enable access and challenge for all and ideally should take place both in and outside the classroom.  
So what does this look like in practice? In one school, teachers had planned a range of practical activities based around the topic of time. The short whole class sessions  introduced children to telling the time to the hour and half past the hour (a Year 1 National Curriculum expectation). The class teacher then took a group of lower attaining children and together they made a clock face from a large hoop; she was careful to model clearly how to place the numbers and then the hands in the correct position. A TA worked with a more able group sequencing months of the year in chronological order, using correct mathematical language. Other children chose from a range of activities including counting how many jumps they could complete in a minute - they recorded their results in a table (drawn in chalk on the playground) and compared the outcomes. Others practised fine motor skills, picking up small pom-poms with tweezers and seeing how many they could drop in a container in one minute. Some chose to make watches and clocks in the creative area. Other activities included a role play area and malleable materials as well as the traditional writing area (where some children independently consolidated work done with the TA by making  leaflets sequencing the months of the year) and a maths area containing a selection of clocks and timepieces for children to explore. Children were free to explore these activities independently just as they were used to doing in Reception. 

Lunchtime 

Session 4   – We wanted to retain free flow sessions in the afternoon as these have formed the key strategy for promoting children’s learning and development in Reception. For the first four terms, free flow sessions would take place indoors and outside for at least four afternoons a week. However the difference from EYFS is that a small group would work with an adult on developing writing skills. This gives every child the opportunity for at least one, and probably two, in-depth guided writing sessions with their teacher each week. Writing sessions are cross curricular and relate to the topic, theme or core book, which reflects children’s interests. Free flow activities are also based around these and include a role play area, book corner, mathematics investigation, a writing table, small world, sand or water, messy play, construction and activities to promote creative and physical development. This latter ensures that children need only one timetabled session of PE a week to cover the requirements of the National Curriculum in PE. As in EYFS, there should be opportunities to develop writing skills in all activities. 

Session 5 end of day story and hand over to parents/ carers.

Summary 
Throughout the year the two co-authors of this report visited all Year 1 classes and worked with staff to support them in changes to their practice, notably the move away from whole class teaching and providing opportunities for children to continue learning in ways they had done in Reception. 
A number of practical issues arose, for example:

· Staff needed to adapt the way they organised the classroom and a significant period of time was taken up at lunchtime in setting up the classroom for the afternoon sessions. 

· In some schools staff needed reassurance that not everything must be formally recorded for “evidence”. Tracking systems helped ensure coverage of foundation subjects. 

· We were fortunate in that all our Year 1 classrooms had access to an outdoor learning area, even though this was not always directly accessible from the classroom. 

· Schools need to be flexible and acutely responsive to the needs of children. For some cohorts, it may be necessary to continue with EYFS provision for a longer period in the first term. 

We met with the Year 1 teachers in March 2018 to review what had gone well, what needed to be addressed and to plan for transition to Year 2.  Working with teachers, we developed transition guidance to Year 2 which we are trialling in terms 5 and 6. 

· Most teachers welcomed the changes and recognised children were more engaged especially in free flow activities. The biggest challenge for some teachers was allowing children to lead the learning! It was a real shock for some teachers to realise that children following their interests during free flow activities were often far more lively, focussed and deeply engaged in cross curricular learning than they would ever have been in a carpet session led by the teacher. 

· We were particularly pleased at the way children continued to build on PSE skills they had demonstrated in Reception classes. Collaborative learning was a strong feature of much of the curriculum. 

· Small focussed teaching groups in maths and writing meant that teachers were able to accurately assess children’s understanding and address misconceptions and next steps immediately. Well planned free flow activities enabled children to consolidate and apply their learning. 

· Across all the schools almost all children in Year 1 are on track to meet their expected achievements. Disadvantaged children in particular have really benefited from a curriculum closely tailored to their interests.  

· Classroom environments were well organised with a range of cross curricular activities both indoors and out and displays which supported and celebrated children’s learning.
· We agreed that all schools could benefit from reviewing how they challenge the most able pupils. Whilst work was often well pitched during focussed small group work, there were often missed opportunities during whole class sessions to set the most able children independent challenges or problem-solving activities. 

· We also need to consider how to ensure that all children can really challenge themselves during free flow activities – as Bryce Clegg (2017) points out, high levels of engagement do not necessarily mean high levels of attainment.  
We continue to work on transition to Year 2. We will be reviewing in detail how to develop and extend the work we have already started and looking to ensure practice in Year 1 across all our schools results in children who are happy, confident, fully engaged and independent learners.  
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