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This paper is based on pedagogic documentation inquiring into children’s interest in their reflection. This curiosity began with a ‘selfie’. From these photos I began to make the link between children’s interest in selfies to children’s interest in their reflection. I use the idea of a selfie and a mirror as an interchangeable tool to demonstrate a reflection. The mirrors and technology were available to children during uninterrupted play opportunities in the Nursery. Play provides space for self-discovery and for children to see and explore the world. Using these moments of interest, I was able to reflect on the potential of mirror play as well as reflecting on my own practice.
Identity
The most prominent idea evident when children look in mirrors is how they are learning about themselves. Rochat (2003) writes about five levels of self-awareness, linking these with children’s interest in mirrors and how, through these stages, they begin to realise how they are perceived by others. I wonder why children are interested in mirrors – I want to know what they are thinking. If I ask direct questions it may be difficult for children to articulate answers (Fisher, 2016). Instead I can learn about children’s thoughts through observation (Isaacs, 1930, Robson, 2006). The observations show children making faces and trying out different emotions, they also imitate other children or adults using the reflection to look at the next face they pull. This may be linked to mirror neurons where we respond involuntarily to cues provided by the actions of others (Kilner & Lemon, 2013). They may also demonstrate some private speech (Mead & Winsler, 2015). It is as though the reflection is another version of the child and they are in conversation.

It is recognised that children develop a sense of self and an awareness of their mind and others' minds, described as intersubjectivity and ‘theory of mind’ (Robson, 2006, Trevarthen & Aitken, 2001). Could this ‘conversation’ between mirror and child be the same as that described by those authors, and could a mirror facilitate bringing the ‘inner’ to the ‘outer’? Ross, Anderson and Campbell (2011) argue that children’s self-awareness is altered with the presence of a mirror. From my experience I have noticed children ‘try out’ different faces and identities in front of a mirror and these behaviours seem to capture children’s development of self. 
Identity and autism
I have worked with non-verbal autistic children who have shown an interest in the mirrors and selfies. Research around theory of mind and intersubjectivity with autistic children suggest they have difficulties with theory of mind (Williams et al., 2001). It may be possible for mirrors and selfies to develop ‘empathetic’ states for these children. Research also suggests that autistic children ‘do not readily imitate the actions of others’ however in my experience children have imitated the adult (Williams et al., 2001). Dawson and McKissick (1984) write about the variety of self-awareness in autistic children so I may be able to utilise mirrors and selfies to develop a child's sense of self and foster their awareness of identity and self-recognition. Baron-Cohen (1997) describes ‘mindblindness’ suggesting that autistic children struggle with mindreading, something that allows us to guess what others are thinking based on body language and cues. These cues could be taught to autistic children using the mirrors and selfies. Based on the interest in the mirrors, we have used mirrors to support children’s engagement with themselves; initially they would look at a camera on a smartphone, however now they copy and change whole body movements using larger mirrors (Reddy et al., 2010). Through these mirrors I provide children with a voice and a method for communication. We also encourage eye-contact through this without the pressure of direct eye contact, something that autistic children may struggle with.  
Interactions and relationships
I value children’s own ideas and decision-making and the EYFS framework (Department of Education, 2017) supports this through using the language of ‘the unique child’. Creating opportunity in the setting to express ideas and make decisions indicates development of theory of mind through social inferences (Robson, 2006). Froebel (1912) writes about the ‘four-fold development of life’ based on children’s realisation of their ‘inner life’ and the connection to others. Mirrors and selfies can be used to develop these ideas; for instance enabling children to observe their peers and adults in mirrors supports children’s understanding of how we are connected. 'Tuning in' (Fisher, 2016) is part of effective practice and involves making judgements and decisions based on close attention to children’s conversations and cues, such as their interest in mirrors and selfies. Based on these ideas, I look at  and her research on the EPPE project. Through mirrors we can play ‘hide and seek’ and move in and out. In this play there is little conversation, instead there are gestures and movements as part of sustained shared thinking (Siraj-Blatchford, 2012). There is also laughter which creates a positive and fun experience for adults and children, deepening the connection in that moment. 

These interactions are immediate, however as a practitioner I can make a longer-term impact; in this case, classroom fixtures where a large classroom mirror was bought and set up in the environment as well as access to technology in response to children’s interest in photography. The children I work with are thus shaped by the experiences I can provide as a pedagogue. Gandini (Edwards & Gandini, 1998) identifies the role of ‘pedagogista’ and the system of relationships between adult and child in an educational setting and this links with Friere’s (1973) ideas on the relationships we form with the world and our place within it. From this I think about how to continue fostering connections to each other, helping children to realise how we are all connected in a similar style to Froebel’s philosophy (Froebel Trust, 2018). By using mirrors and selfies for development of self, I hope to develop children’s understanding of how we are perceived by the world. 

These ideas made me think about a selfie that might capture the relationships between the adults and children and how such images depict a professional Nursery relationship. The message of my pedagogical documentation helped shift my ideas around what is professional and what constitutes a working relationship. I also begin to reflect on whether this is something I would have done as a Reception teacher and to think about how the role of a teacher differs between Nursery and Reception – and why this might be.
Creativity in technology
I value the ‘child as an artist’ idea from Reggio Emillia (Edwards & Gandini, 1998) and use the environment to support this idea. Part of my environment is the access to technology that children have every day. Children can use the technology to capture their interests and there are opportunities for children to use it in creative ways. However, from experience, children also use iPads passively, watching cartoons or completing repetitive games which contrasts with creativity. Taylor (2013) writes about ‘nature-deficit disorder’ constructed around children’s weakening connection with nature and the rise of technology, suggesting that a reunion with nature could spark the bond between children and nature. Perhaps there are ways we could embrace nature within technology. Reggio Emillia uses technology in the classroom to enhance environments and develop immersive experiences and this can be supported by Froebelian practices (Edwards & Gandini, 1998, Froebel Trust, 2018, Froebel, 1912); technology should be invited into settings as part of a creative process. Currently the EYFS curriculum rests on a mechanical thread of technology, with some links to using ‘technology for a purpose’ whereas the National Curriculum suggests developing a creative approach for the use of technology (Department of Education, 2017). These approaches are contradictory and portray a confused message regarding the place for technology in education. Conflictingly, van Manen (2010) writes about the use of technology creating a narcissistic society and it may be possible that selfies and mirrors exacerbate this. The children I work with love to take selfies however, the action of taking the selfie is what is valued because of the closeness with other peers and adults.
Self-reflection
The documentation has enabled me to reflect on what I value in my practice. As an advocate for play, through my interactions and environment I support children’s play through developing provision. Without play, the opportunities to explore themselves, others and the relationship with others through mirror and selfie play may not have risen, nor this opportunity to extend nurturing relationships with children and adults. It could be argued that selfies and mirror exploration display play, as described by Else (2014). The children chose to create photos with phones, or to examine themselves in front of the mirror; they show willingness, eagerness and satisfaction when they are happy with what they see. 

Stonehouse’s (1989) description of the status of early years professionals in society suggests there may be a divide, which can impact on what is viewed as important for practice. This can be subjective and often based on external pressures and personal pedagogies. In my practice, these external pressures can impact through the idea of ‘school readiness’ and cause tension by creating emphasis on phonics and number to enable children to meet early learning goals. Despite these pressures, I try to provide appropriate and challenging opportunities to explore phonics and number with a playful approach. I have a nurturing and playful role in Nursery but, in contrast, as a Reception teacher last academic year, my role was different due to external pressures imposed by expectations for ‘school readiness’ described in the EYFS framework (Department of Education, 2017). Moss (2007) suggests that the different lenses of those working in early childhood, impact on joined-up thinking, creating divisive sides. Eventually, this divide may instigate an attack on play and how others view play. This is insinuated in reports such as Bold Beginnings in which there is little or no reference to play in the early years (Ofsted, 2017). Active play, based on self-discovery are ideas from Froebel on the role of play in schools (Liebschner, 1992) and this resonates with what I promote in practice and in this particular example of using mirrors and technology.
Concluding statements and future implications
Taking on Froebelian ideas of ‘starting with the child’ I have drawn together  elements of self-discovery through mirrors and selfies. From this, a range of future implications for practice have been concluded such as the importance of developing relationships and bonds with children in a practitioner’s care (Fisher, 2016). Perhaps the introduction of mirrors in some areas to develop children’s sense of self,  allowing children space and freedom from constant watchful eyes (Ross et al., 2011). Potential implications for policy include updating the EYFS technology curriculum to reflect the possibilities for creativity, moving away from a technical knowledge base, to a more creative output (Hayes & Whitebread, 2006).

Throughout this reflection, there were continual further questions to research and lines of enquiry to follow. The idea of continuous development is an exciting approach to pedagogy. Seeing myself through this lens has developed my identity as a researcher with children as well as my openness to adapt and develop my practice and pedagogical approach within the Nursery. Using pedagogical documentation enabled me to become the ‘worker researcher’ described by Moss (2006), bringing to my attention the values and opinions I try to embody through my practice. Moss (2006) would suggest that subjectivity is an important value and through this I have been able to reflect on my pedagogy and practice – ironically through the medium of selfies, mirrors and reflections. 
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